Brevard Public Schools
K-6 Identification/Intervention Decision Trees
What is the purpose of the Identification/Intervention Decision Trees?
The Identification/Intervention Decision Trees assist teachers and data teams to identify students who may
have gaps in their literacy skills. The decision trees use data points from universal screeners to direct teachers
to additional diagnostic tools for determining areas of deficiency or learning gaps of a reader. The teacher
and/or the school’s problem-solving team determines the instructional plan for addressing areas of
weakness or deficiency, identifying the evidence-based strategies or program for intervention instruction.
Data from progress monitoring and other forms of assessment are used to determine if the prescribed
intervention instructional plan is closing the learning gap efficiently and effectively. Has a student’s literacy
abilities increased as a result of intervention?
What is the intended use of the Identification/Intervention Decision Trees?
The decision trees provide a strong research-based snapshot, or big picture, of grade level common
practices, intervention programs, and assessments for reading. The grade level documents provide guidance
through IF/THEN statements which can assist teachers and data teams when addressing the reading needs of
individual students. The Progress Monitoring Indicators are not to be used in isolation when determining
placement, performance or retention. However, the Indicators provide a picture of a student’s strengths and
weaknesses for targeting instruction. Triangulating multiple data sources is recommended, keeping in mind
the whole child when making student progression decisions. The Curriculum Connections section of the
decision trees provide the resources and assessments for supporting/monitoring core and intervention
instruction. The Intervention Design section of Brevard’s MTSS Guide Book is a great resource to review
before selecting intervention resources.
Why is it critical that teachers utilize the Identification/Intervention Decision Trees?
The K-12 Comprehensive Reading Plan (6A-6.053) and Student Reading Intervention Requirements
(6A-6.054) State Board Rules mandate districts and schools to identify and monitor students who are not
meeting grade level expectations for reading performance. Districts and schools are required to intervene
using strong evidence-based strategies and intervention materials (Pursuant to Section 1008.25, Florida
Statute). Supplemental intervention provided will target skills which pose the greatest barrier to learning and
evidence-based intervention will be matched to student need as outlined by MTSS. If a student does not
respond to supplemental intervention, the student will be considered for an intensive intervention. Students
who exhibit a substantial deficiency in reading—based upon multiple data sources must be provided
intensive, explicit, systematic, and multisensory reading interventions immediately following the
identification of the reading deficiency. A school may not wait for a student to receive a failing grade at the
end of a grading period to identify the student as having a substantial reading deficiency and initiate
intensive reading interventions.
How can the Identification/Intervention Decision Trees be used inappropriately?
The decision trees provide a big picture and should not be the only tool used when addressing student
progression or placement. It is not the intention for the Identification/Intervention Decision Trees to limit
the ability of a school’s problem solving team to select strong evidence-based intervention materials or
assessments which best match the student’s Progress Monitoring Plan (PMP) or Individual Educational Plan
(IEP). If student data indicates grade level reading abilities, the problem-solving team will need to reexamine
core instruction and the scaffolds provided for the student to determine why there is such a conflict with
classroom performance and progress monitoring data. If a student scored below on one progress monitoring
indicator (e.g., running record level), the student is NOT automatically considered below grade level. Data
should be triangulated and examined in conjunction with student work samples, such as standards aligned
assessments and authentic writing samples, prior to making instructional recommendations. Data Walls are
a great visual for tracking and monitoring student progress. However, it is not recommended for students
meeting or exceeding the grade level indicators to be assessed with diagnostic tools intended for struggling
readers solely for the purpose of representing every student on a school’s Data Wall.
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Comprehension Skills

Accurately Identifying Frequently Confusing Letters,
Words, and Numbers

Ideas- Narrows topic, elaborates with details
Organization- has an introduction, a logically
sequenced middle, ends with a sense of closure
Voice- reflects writer's response to audience
(formal, informal, distant, intimate)
Word Choice- precise vocabulary
Fluency- smooth flowing sentences that vary in
length and beginning
Conventions- grammar, spelling, punctuation,
conventions

Understanding Concepts of Print
Demonstrating Working Memory
Tracking Text
Accessing Background Knowledge
Using Picture Clues
Using Visualization Strategies
Making Connections
Asking Questions

Word Meanings
Context Clues
Figurative Language
Greek and Latin Roots
Words in Isolation
Word Families
Synonyms and Antonyms
Word Relationships
Multiple Meaning Words
Base Words
Citation of Textual Evidence
Compound Words
Evaluation of Argument
Affixes
Validity of Reasoning
7.2.2013 adapted from multiple sources including 95 Percent Group, Inc.
Research
Process

Vocabulary (Receptive)

Letter Names
Letter Sounds
Sight Words
Accuracy of Decoding
Phrasing/chunking
Words Correct per Minute-Oral
Words Correct per Minute-Silent
Reading with Expression

Comprehension Strategies

Letter Names
Letter Sounds
CVC Words
Consonant Blends
Consonant Digraphs
Long Vowel Silent-e
Multiple Vowel Teams
Vowel-r
Complex Consonants
Multisyllabic Words (specific syllable type)

Making Connections
Questioning the Text
Predicting
Imaging/Visualizing
Inferring
Determining Importance
Analyzing Literature
Analyzing Informational Text
Synthesizing

Traits of Good Readers

Syllables Compound - Segment/Blend
Syllables Compound- Identify/Categorize
Syllables Compound - Add, Del, Sub
Syllabes Noncompound - Segment/Blend
Syllabes Noncompound - Count/Categorize
Onset-Rime - Blend, Segment, Isolate
Onset-Rime - Identify, Categorize, Sub
Single Phoneme - Isolate
Single Phoneme - Identify/Categorize
All Phonemes - Blend, Segment, Categorize
All Phonemes - Add, Del, Sub

Fluency

Phonological Awareness

Appropriate Responses to Questions and Conversations

Listening Comprehension
Key Ideas & Details/Facts & Details
Central Message/Theme/Lesson
Main Topic/Main Idea
Recount, Retell, and Summarize
Inferences
Characters, Setting, Plot Development
Sequence of Events
Author's Point of View/Author's Purpose
Text Features
Text Structures
Cause and Effect
Compare/Contrast within One Text
Compare/Contrast across Multiple Texts
Explicit & Implicit Questions

Traits of Good Writers

Directionality
Understanding Verbal Directions
Picture Vocabulary
Expressing Ideas
Story Retell

Phonics

Oral Language

Essential Components of Literacy

Kindergarten Identification/Intervention Decision Tree
The Florida Kindergarten Readiness Screener (FLKRS), the STAR Early Literacy assessment will be administered to all students within
the first thirty days of school. The Phonological Awareness and Language Comprehension components of the Kindergarten Literacy
Survey (KLS) will be administered within the first three weeks of school. This data, in conjunction with VPK or other Pre-Kindergarten data,
will be used to identify which students need immediate scaffolds and intervention at the onset.
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STAR Early Literacy
Alphabetic Principle
Concept of Word
Visual Discrimination

Phonemic Awareness

KLS
Phonological Awareness
Language Comprehension

i-Ready
Overall
Reading Score

=

Triangulating
Kindergarten Data
Remember to consider the Whole Child
(social, emotional) when problem solving

• IF a student’s scale score is a 455 or higher on the STAR Early Literacy universal screener, THEN the student will be provided multiple Oral
Language and Print Concepts experiences, exposing them to the foundational skills necessary for Phonological Awareness mastery.

IF a student’s scale score is a 454 or lower on the Star Early Literacy universal screener, AND/OR…
• IF a student is repeating Kindergarten and initial Kindergarten assessment data reflects below targeted performance, THEN a
•

PMP is initiated, and parents are notified of the school’s plan for intervention through the MTSS process.
IF Pre-Kindergarten measures indicated that a student had not made adequate progress and the student is still working below grade
level as indicated by performance on initial Kindergarten assessments, THEN a PMP is initiated, and parents are notified of the
school’s plan for intervention through the MTSS process.

IF a student’s score on KLS Phonemic Awareness is below 7 correct, THEN administer the short form of the Phonological Awareness Screener
for Intervention (PASI) to determine needs for phonological awareness intervention .
IF a student’s performance on the PASI indicates below target
IF a student’s performance on the PASI indicates on target
phonological awareness,
phonological awareness,
THEN PA intervention should be provided which is systematic,
THEN analyze listed data from above chart and other teacher selected
explicit and multi-sensory. Progress monitor with the Long
data for addressing skill gaps with guided practice which provides
Form of PASI, starting at Skill 5.1.
the scaffolding needed for students to successfully apply learning.
After each diagnostic…
IF student’s i-Ready Overall Reading scale score falls BELOW – Diagnostic 1: 341; Diagnostic 2: 371; Diagnostic 3: 401, AND/OR…
IF a student’s score on KLS Phonemic Awareness is below 11 correct, THEN administer the short form of the Phonological Awareness Screener
for Intervention (PASI), starting at Skill 5 to determine needs for phonological awareness intervention.
IF a student’s performance on Phonological Awareness of
IF a student’s performance on Phonological Awareness of
i-Ready Diagnostic falls in the At-Risk range,
i-Ready Diagnostic falls in Tier 2,
THEN administer PASI to identify instructional focus for PA
THEN provide targeted small group instruction, which explicitly
intervention, evidence-based materials. OPM with PASI.
teaches PA skills using a multi-sensory, systematic approach.
Second Semester
IF a student’s score on KLS Phonemic Awareness is below 11 correct, THEN administer the short form of the Phonological
Awareness Screener for Intervention (PASI), starting at Skill 5 to determine needs for phonological awareness intervention.
IF a student’s performance falls within At-Risk range on
IF a student’s performance on the PASI indicates on target
i-Ready Diagnostic,
phonological awareness,
THEN administer PASI, Skill 5 to determine need for phonological THEN administer DIBELS Nonsense Word Fluency (NWF) measure to
awareness intervention. Progress monitor with the PASI.
determine focus of intervention. OPM with NWF.
IF a student’s performance in Phonemic Awareness is below
IF a student’s performance falls within Tier 2 range on i-Ready
11 correct,
for PA, Phonics or HFW on i-Ready Diagnostic,
THEN provide targeted intervention to address phonemic
THEN provide targeted small group instruction, which explicitly
awareness proficiency. Progress monitor with the PASI.
teaches PA, Phonics and HFW skills using a multi-sensory,
systematic approach. OPM with i-Ready or PASI.
*Kindergarten Progress Monitoring Indicators
End of 1st 9 Weeks
End of 2nd 9 Weeks
End of 3rd 9 Weeks
End of 4th 9
Weeks
PASI 3.1 Skill Level
5.1
5.3
5.8
5.11
Language Comprehension
7/10
7/10
7/10
7/10
In Pursuant of section 1011.25 and 1008.25, Florida Statutes; State Board Rule 6A-6.053 – Tier 3 - Substantial Deficiency in Reading
Students who ended the previous year receiving Tier 3 instruction as determined by IEP, LEP, IPST and MTSS teams and students not making expected
progress in Tier 2 interventions (determined by IPST teams based on individual progression goals) or Overall Reading Score on i-Ready Diagnostic is at
or below the 15th Percentile Rank are identified as substantially deficient in reading. Students identified with a substantial deficit in reading must be
enrolled in Intervention Course B and be provided daily intervention beyond their core ELA Instruction from an effective teacher with the reading
endorsement or certification credential. Parents receive formal communication (PMP) of a substantial reading deficiency and are provided a “read at
home plan” that a parent can use to help with reading at home. Periodic updates regarding progress should occur until the deficiency is remedied or
when an IPST determines intervention should move from Tier 3 to Tier 2.
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Grade 1 Identification/Intervention Decision Tree

The i-Ready diagnostic assessment will be administered to all students in first grade three times a year. Parents are to be informed and involved in the plan for intervention
if a child has significant reading deficiencies. The expectation is for all students to make a year’s growth or more. Indicators are not to be used in isolation when making
placement decisions. Consider the whole child and all aspects of reading when recommending intervention or alternative placement.

Phonological
Awareness

Phonics

High
Frequency
Words

Vocabulary

Reading
Comprehension:
Literature
&
Informational

i-Ready
Overall Reading
Scale Score

Beginning of the Year: Revisit and teach phoneme manipulation (blending, segmentation, deletion, addition, & substitution) using 95
Percent Group Lessons. Refer to Overview Documents—Daily Plans and district support documents in conjunction with
Florida’s B.E.S.T. Standards for ELA when planning 90 minutes of core instruction with Benchmark Advance instructional materials.

IF student’s Overall Reading scale score falls BELOW – Diagnostic 1: 403; Diagnostic 2: 424; Diagnostic 3: 454…
IF a student’s Overall Reading scale score is
one grade level or more below target,

THEN administer the Phonics Screener for Intervention (PSI) to identify
foundational skill gaps to be addressed during intervention.

IF a student’s performance on the PSI indicates
below grade level performance,

THEN intervention should be provided daily outside of the 90 minute
uninterrupted ELA Instruction.
Progress monitor with PSI or DIBELS Next Nonsense Word Fluency (NWF).

IF student does not show mastery of PSI Skill 1
or struggles with PSI Skill 2 after 4 weeks of
direct explicit instruction,

THEN administer the First Grade Short Form of the Phonological Awareness
Screener for Intervention, Skill 5 (PASI). Phonological awareness instruction
should be infused in all small group and intervention lessons.
Progress monitor with the Long Form of the PASI, Skill 5, PSI,
Or DIBELS Phoneme Segmentation Fluency (PSF).

SECOND SEMESTER ...

IF a student’s scale score is 424 or below
on the mid-year i-Ready diagnostic,
IF a student’s ORF is NOT at grade level target
(accurate but slow),
IF a student’s ORF is NOT at grade level target
(due to accuracy issues),

THEN administer DIBELS Next Oral Reading Fluency measure to determine if
fluency intervention is necessary.
THEN proceed with intervention to address all aspects of fluency to increase
reading comprehension of grade level text. Progress monitor with the ORF.
THEN proceed with phonics and decoding intervention connected to text.
Intervention instruction should be provided outside the 90 minute
uninterrupted ELA Instruction. Progress monitor with the PSI.

IF a student’s ORF is at or above grade level
target,

THEN continue with standards-based instruction. Administer Running Record
and use miscue analysis data to differentiate small group instruction to
address identified skill and strategy gaps.

IF a student has not mastered PA skills,

THEN provide with blended phonics intervention infusing
phonological awareness skills not mastered.
Progress monitor with the PSI.

IF a student’s data indicates reading
performance is a year or more below target,

THEN a daily intervention plan should be implemented. Decoding and Fluency
are a necessary prerequisite for comprehension. Therefore, Phonological
Awareness, Phonics, and Fluency deficiencies should be addressed prior to
or be embedded within Comprehension and Vocabulary intervention.

PASI 3.1 Skill Level
PSI Skill Level
Running Record Level
Reading
Comprehension
Oral Reading Fluency (WCPM)

*First Grade Progress Monitoring Indicators
End of 1st 9
End of 2nd 9
End of 3rd 9
Weeks
Weeks
Weeks
5.11
2
4
5
6
12
16
70%

End of 4th 9 Weeks
6
18

70%

70%

70%

29

41

60

In Pursuant of section 1011.25 and 1008.25, Florida Statutes; State Board Rule 6A-6.053 – Tier 3 - Substantial Deficiency in Reading
Students who ended the previous year receiving Tier 3 instruction as determined by IEP, LEP, IPST and MTSS teams and students not making expected
progress in Tier 2 interventions (determined by IPST teams based on individual progression goals) or Overall Reading Score on i-Ready Diagnostic is at
or below the 15th Percentile Rank are identified as substantially deficient in reading. Students identified with a substantial deficit in reading must be
enrolled in Intervention Course B and be provided daily intervention beyond their core ELA Instruction from an effective teacher with the reading
endorsement or certification credential. Parents receive formal communication (PMP) of a substantial reading deficiency and are provided a “read at
home plan” that a parent can use to help with reading at home. Periodic updates regarding progress should occur until the deficiency is remedied or
when an IPST determines.

Grade 2 Identification/Intervention Decision Tree
The i-Ready diagnostic assessment will be administered to all students in second grade three times a year. Parents are to be
informed and involved in the plan for intervention if a child's data identifies significant reading deficiencies. The expectation is
that all students will make a year’s growth or more. Indicators are not to be used in isolation when making placement decisions.

Phonological
Awareness

High
Frequency
Words

Phonics

Vocabulary

Reading
Comprehension:
Literature
&
Informational

i-Ready
Overall Reading
Scale Score

Beginning of the Year: Teach blends and digraphs in closed syllable words (CVC/VC), silent e, long and short vowels skills (95 Percent

Group lessons). Incorporate fluency lessons into ELA instruction including reading high frequency words, sight words and word phrases in
connected text. Refer to Overview Documents—Daily Plans and district support documents in conjunction with Florida’s B.E.S.T. Standards.

IF student’s Overall Reading scale score falls BELOW – Diagnostic 1: 460; Diagnostic 2: 489; Diagnostic 3: 505…
IF a student’s Overall Reading scale score
is one grade level or more below target,

THEN administer Running Record (RR) measure with comprehension questions to
determine if student is working at or close to grade level targets. THEN a daily
intervention plan should be implemented. Decoding and Fluency are necessary
prerequisites for comprehension. Therefore, Phonological Awareness, Phonics, and
Fluency deficiencies should be addressed prior to or be embedded within
Comprehension and Vocabulary intervention.
THEN administer Phonics Screener for Intervention (PSI) to identify foundational
skill gaps to be addressed during intervention instruction.
Continue explicit phonics intervention using PLL lessons. Progress monitor with PSI.

IF a student’s RR level is one or two grades
levels or more below target or Phonics
domain score fell within At-Risk range on
i-Ready Diagnostic,

Revisit phonics instruction using the Benchmark Advanced: Phonics and Word
Recognition resource and i-Ready Next Steps & Resources Instruction link to a student’s
diagnostic results report for reteaching and/or scaffolding needed for acceleration.

IF a student’s RR level is below grade level
target, but not a phonics need,

THEN administer DIBELS Next Oral Reading Fluency (ORF) measure to determine
if fluency is a concern.

IF a student’s ORF is NOT at grade level
target,
IF a student’s phonics and fluency are at the
grade level target,

THEN proceed with fluency interventions which include text connections.
THEN provide explicit small group instruction on identifying the organizational structure
and features of a text, model high impact strategies for making sense of or
decoding text; incorporate daily opportunities for students to write (encode) their thinking
about text; provide guided discussion and tasks which reflect the cognitive complexity of
the comprehension standards.

(Note: DIBELS ORF measures are grade level text with no picture support similar to normed assessments.)

*Second Grade Progress Monitoring Indicators
End of 1st 9 Weeks
End of 2nd 9 Weeks
End of 3rd 9 Weeks

End of 4th 9 Weeks

PSI Skill Level

6

7

8

9-10

Running Record Level

20

24

28

30

70%

70%

70%

70%

50

84

92

100

70%

70%

70%

70%

Reading
Comprehension Passages
Oral Reading Fluency (WCPM)
DIBELS Next ORF (DORF)
Comprehension

In Pursuant of section 1011.25 and 1008.25, Florida Statutes; State Board Rule 6A-6.053 – Tier 3 - Substantial Deficiency in Reading
Students who ended the previous year receiving Tier 3 instruction as determined by IEP, LEP, IPST and MTSS teams and students not making expected
progress in Tier 2 interventions (determined by IPST teams based on individual progression goals) or whose Overall Reading Score on i-Ready

Diagnostic is at or below the 15th Percentile Rank are identified as substantially deficient in reading. Students identified with a substantial
deficit in reading must be enrolled in Intervention Course B and be provided daily intervention beyond their core ELA Instruction from an
effective teacher with the reading endorsement or certification credential. Parents receive formal communication (PMP) of a substantial reading
deficiency and are provided a “read at home plan” that a parent can use to help with reading at home. Periodic updates regarding progress
should occur until the deficiency is remedied or when an IPST determines intervention should move from Tier 3 to Tier 2.
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K-2 Progress Monitoring Indicators
These data points represent on level performance, negligible risk, high end of score range. Consider the whole child and progress made through the entire year when
making decisions regarding promotion and retention. If a student scores below in an indicator, this does not equate to below grade level performance.

6
2

50th National Norms – 2017

*PSF (Phoneme Segmentation)
*NWF – CLS Fluency
OPM (Correct Letter Sounds)

*WRF Fluency
OPM (Word Reading Fluency)

End of 4th
9 weeks

5.11

End of 3rd
9 weeks

End of 1st
9 weeks

5.11
26/26
31/31
50
4
2

End of 2nd
9 weeks

End of 4th
9 weeks

5.8
25/26
28/31
32-35

End of 1st
9 weeks

End of 3rd
9 weeks

5.3
22/26
22/31
15-18

End of 4th
9 weeks

End of 2nd
9 weeks

5.1
15/26
15/31
4-6

End of 3rd
9 weeks

End of 1st
9 weeks
PASI 3.1 Skill Number
KLS Letter Naming
KLS Letter Sounds
KLS High Frequency Words
Running Record Level
PSI Skill Number
Oral Reading Fluency

2nd Grade

End of 2nd
9 weeks

1st Grade

Kindergarten

12
4

16
5

18
6

20
6

24
7

28
8

30
9-10

29

44

60

50

84

92

100

20

43

53

51

57

61

20

36

41

47

68

87

72

92

117

1

10

14

20

32

50

52

63

72

11

16

20

*Maze - OPM for Comp. & Vocab.
i-Ready Mid-Yr. Range
Grade Level Scale Score

396-423

458-479

513-536

*DIBELS 8th edition and **DIBELS Next are Brevard’s tools used for Ongoing Progress Monitoring (OPM).

Reading Instruction aligns to Florida’s Formula for Success, 6 + 4 + T1 + T2 + T3.
Evidenced-Based Core Instruction – Tier 1 - 90 Minutes of Uninterrupted ELA Instruction – All Students
Phonological
Vocabulary & Comprehension
Phonics/Language
Fluency
(Includes oral vocabulary and listening comprehension)
Awareness
Core Instruction
Benchmark Advance
State Approved
Curriculum

Core Assessment

Instruction is aligned to Florida’s B.E.S.T. Standards for ELA and the Science of Reading. Curriculum design builds
background and content knowledge; provides systematic, scaffolded instruction; incorporates writing in response to
reading; includes opportunities for accommodated learning (IEP, ESOL,504); and incorporates the principles of
Universal Design for Learning (34 C.F.R. 200.2(b)(2)(ii). The district’s Launch & Unit Guides provide time-stamped
daily lessons that address the “benchmark stack” (standards assessed) for each unit. Weekly lessons provide multisensory, explicit, systematic, and sequential instruction for addressing foundation and language benchmarks in whole
group and small group settings.
Benchmark Advanced
Benchmark Advanced Assessments,
KLS, Running
Running Record
Assessments, KLS,
i-Ready, Running Record,
Record, i-Ready
i-Ready
Language/Listening Comprehension Passages

Evidence-Based Supplemental Instruction – Tier 2– Intervention Course A – In addition to 90 minutes of core for identified students
Supplemental
95% PA Lessons,
95% Phonics & Blending
FCRR Resources,
FCRR Resources, Empowering
Instruction
Lexia, LLI, i-Ready
Lessons, i-Ready, LLI
Empowering
Teachers, 95% Comprehension,
Supplemental technology can be used
as a Tier 2/3 intervention when paired
with teacher directed lessons.

Empowering
Teachers, Starlit,

FCRR Resources, Lexia,
Empowering Teachers

Teachers, Fluency
Lessons, LLI

Expanding Expression Tool,
i-Ready, LLI
*ORF, easyCBM, Maze,
Writing Sample, i-Ready

Ongoing Progress
PASI,
Spelling/Vocab. Inventory,
*ORF,
PSI, easyCBM, Writing Sample
easyCBM
Monitoring
easyCBM
ESSA Evidence-Based Intensive Instruction – Tier 3 Substantially Deficient Intervention Course B – In addition to core and/or Tier 2/3
Intensive
95% PA Lessons,
Reading Mastery, Lexia Lessons,
PLL, SIPPS, Lexia
PLL, Barton,
Lexia Lessons, PLL,
Toolkit Intervention Lessons,
Instruction
Lessons, Barton
Read Naturally
Barton
Visualizing & Verbalizing,
1008.25(4)(c),F.S.
Ongoing Progress
PASI, *PSF,
PSI, *NWF/*ORF, Barton
*NWF/*ORF
*ORF, *Maze
easyCBM, Barton
Monitoring
Formal Diagnostic
Unique Accommodation
for eligible SWD

In the few cases when student data is conflicting or insufficient, a formal reading diagnostic may need to be administered for due
diligence in pursuing what is in the best interest of a student’s welfare, such as but not limited to the DAR or ERDA.
The TOWRE-2 will be administered to students with an active IEP as part of the eligibility process for the FSA unique
accommodation, Auditory Presentation, in accordance with Rule 6A1.0943, Florida Administrative Code (F.A.C.)

IF a student’s data indicates reading performance is a year or more below target, THEN a daily intervention plan should be implemented immediately Parents receive formal
communication when a school team determines intervention should move from Tier 2 to Tier 3. Students who are enrolled in Intervention Course B must receive their
intervention instruction from an effective teacher with the reading endorsement/certification credential and must have a read-at-home plan that a parent can use to help with
reading at home (6A-6.053(10-12). Students receiving Tier 2/3 interventions should actively have access to Learning Ally and the Snap & Read google app. Reference the IES
Practice Guides – Assisting Students Struggling with Reading:RtI and Improving Adolescent Literacy: Effective Instruction for additional guidance to accelerate learning.
Hattie’s effect size: RtI 1.29, Scaffolding .82, Intervention for Learning Needs .77, Phonics Instruction .70, Feedback .70, Direct Instruction .60, Repeated Readings .75 9.2021

Grade 3 Identification/Intervention Decision Tree

The i-Ready Diagnostic and DORF will be administered to all students in grade 3 as the universal screener. Grade level proficiency is the goal for all students.
Student Progression states that after multiple consistent ELA measures indicate below grade level performance, parents are notified of the school’s plan for
intervention. Progress toward ELA standards mastery will be monitored through a working portfolio built from multiple measures. Parents will be notified no
later than the end of the 1st semester if a student is not showing adequate progress for promotion. Notice of possible retention if a 3rd grader scores Level 1 on
FSA is provided mid-year and is listed on every report card. Parents of retained students with FSA scores of 1 will be notified of the school's plan for intervention
during the first 9 weeks of school.

Phonological
Awareness

Phonics

High Frequency
Words

Each student is placed in an Instructional Grouping of 1, 2, 3, 4 or 5. Instructional
Groupings provide a focus for instruction to accelerate learning and growth.
IF a student’s Overall Reading Scale score on the i-Ready diagnostic indicates
a
proficiency,
THEN analyze the profile to determine the daily level of instruction.
Continue with enhanced instruction and enrichment tasks that follow a developmental
reading continuum including instruction with higher-level comprehension, vocabulary,
and fluency work with multisyllabic words at the word, sentence and passage level.

Vocabulary

Foundational
Reading and
=
Language Standards

i-Ready
Overall Reading
Scale Score

Comprehension:
Literature
Comprehension:
Informational

IF student’s Overall Reading scale score falls BELOW – Diagnostic 1: 502; Diagnostic 2: 522; Diagnostic 3: 534…

As the teacher administers the DIBELS Next Oral Reading Fluency (ORF) grade level measure, they monitor and document student’s reading behaviors
and fluency (accuracy, expression, rate). If student reads entire passage, administer comprehension questions.
IF a student’s ORF is at or above benchmark, THEN proceed with providing explicit instruction addressing language and/or comprehension
weaknesses. Refer to Brevard’s Overview Documents—Daily Plans and district support documents in conjunction with Florida’s
B.E.S.T. Standards for ELA for targeting instruction.
Progress monitor growth using DIBELS 8th Edition Maze measure or Open Response Tasks and i-Ready instructional myPath lessons.
IF a student’s ORF is NOT at benchmark, THEN administer Phonics Screener for Intervention (PSI) starting with Skill 10: Multisyllabic
Words. Provide instruction in word study, syllable types and the written patterns of English. Progress monitor growth using the PSI, Words
Their Way Spelling Inventory or DIBELS Next or 8th Edition Oral Reading Fluency (ORF).
IF PSI data does not indicate gaps in advanced phonic skills, THEN proceed with fluency interventions.
Progress monitor fluency using the DIBELS Next or 8th Edition Oral Reading Fluency (ORF) measures.

IF PA, Phonics or High Frequency scores are one grade level or more proficiency…BELOW
THEN administer Phonics Screener for Intervention (PSI) starting with Skill 10: Multisyllabic Words. Provide PLL lessons starting at Skill 10+ or
other evidence-based phonics intervention incorporating phonemic awareness opportunities within the lessons.

IF Vocabulary score is one grade level or more BELOW proficiency…

Provide explicit vocabulary instruction which addresses the recognition of morphological patterns in words, which can generalize to recognition of new
words essential to building vocabulary depth. Refer to i-Ready’s Recommendations for Vocabulary Instruction, Overview Documents—Daily Plans and
district support documents in conjunction with Florida’s B.E.S.T. Standards for ELA for targeting instruction.
IF student’s Instructional Grouping is a 3 and/or struggles with the meaning of words or word parts (morphemes), THEN provide
instruction on how to construct new words building on a base or root (Greek and Latin) and how affixes (prefixes/suffixes) impact meaning.
Progress monitor growth using FAIR Toolkit: Academic Word Inventory, Words Their Way tools, or Cloze Passages.

IF Comprehension score is one grade level or more BELOW grade level proficiency…

Provide explicit small group instruction on identifying the organizational structure and features of a text; model high impact strategies for making sense
of or decoding text; incorporate daily opportunities for students to write (encode) their thinking about text; provide guided discussion and tasks which
reflect the cognitive complexity of the comprehension standards. (Refer to i-Ready’s Tools for Scaffolded Instruction, Essential Components of Literacy,
FSA Item Specifications and FSA Writing Rubric documents)
IF a student has an Instructional Grouping of a 4 and/or struggles with Syntax (provides the reader the keys to “unlock” the meaning of text),
THEN provide explicit instruction in the formal relationships between words, including but not limited to, connectives (e.g., because, when,
although), conjunctions, pronouns, subjects, verbs/verb tenses, indirect/direct objects. Consider the use of mentor text and sentence imitation
as models to teach students how to recognize and produce syntactic elements. Progress monitor growth with i-Ready
Standards Mastery, Maze, FSA Writing Rubrics, Open Response Tasks.

In Pursuant of section 1011.25 and 1008.25, Florida Statutes; State Board Rule 6A-6.053 – Tier 3 - Substantial Deficiency in Reading

Students who ended the previous year receiving Tier 3 instruction as determined by IEP, LEP, IPST and MTSS teams and students not making
expected progress in Tier 2 interventions (determined by IPST teams based on individual progression goals) or have Overall Reading Score on iReady Diagnostic at or below the 15th Percentile Rank are identified as substantially deficient in reading. Students identified with a substantial
deficit in reading must be enrolled in Intervention Course B and be provided daily intervention beyond their core ELA Instruction from an effective
teacher with the reading endorsement or certification credential. Parents receive formal communication (PMP) of a substantial reading deficiency
and are provided a “read at home plan” they can use to help with reading at home. Periodic updates regarding progress should occur until the
deficiency is remedied or when an IPST determines intervention should move from Tier 3 to Tier 2.
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Grade 4 Identification/Intervention Decision Tree
The i-Ready Diagnostic will be administered to all students in grade 4, as the universal screener. Grade level proficiency is the
goal for all students. Parents of students scoring below Level 3 on FSA-ELA are notified of the school’s plan for intervention
during the first 9 weeks of school.

Phonological
Awareness

Phonics

High Frequency
Words

Vocabulary

Foundational
Reading and
=
Language Standards

Each student is placed in an Instructional Grouping of 1, 2, 3, 4 or 5. Instructional
Groupings provide a focus for instruction to accelerate learning and growth.
IF a student’s Overall Reading Scale score on the i-Ready diagnostic indicates
proficiency,
as THEN analyze the profile to determine the daily level of instruction.
Continue with enhanced instruction and enrichment tasks that follow a
developmental reading continuum including instruction with higher-level
comprehension, vocabulary, and fluency work with multisyllabic words at the word,
sentence and passage level.

i-Ready
Overall Reading
Scale Score

Comprehension:
Literature
Comprehension:
Informational
Text

IF student’s Overall Reading scale score falls BELOW – Diagnostic 1: 533; Diagnostic 2: 548; Diagnostic 3: 558…
THEN Administer DIBELS Next Oral Reading Fluency (ORF) grade level measure. Teacher monitors and documents student’s reading behaviors and
fluency (accuracy, expression, rate) while administering the measure.
IF a student’s ORF is at or above benchmark, THEN proceed with providing explicit instruction addressing language and/or comprehension
weaknesses. Refer to Brevard’s Overview Documents—Daily Plans and district support documents in conjunction with Florida’s
B.E.S.T. Standards for ELA for targeting instruction.
Progress monitor growth using DIBELS 8th Edition Maze measure or Open Response Tasks and i-Ready instructional myPath lessons.
IF a student’s ORF is NOT at benchmark, THEN administer Phonics Screener for Intervention (PSI) starting with Skill 10: Multisyllabic
Words. Provide instruction in word study, syllable types and the written patterns of English. Progress monitor growth using the PSI, Words
Their Way Spelling Inventory or DIBELS Next or 8th Edition Oral Reading Fluency (ORF).
IF PSI data does not indicate gaps in advanced phonic skills, THEN proceed with fluency interventions.
Progress monitor fluency using the DIBELS Next or 8th Edition Oral Reading Fluency (ORF) measures.

IF PA, Phonics or High Frequency scores are one grade level or more proficiency…BELOW
THEN administer Phonics Screener for Intervention (PSI) starting with Skill 10: Multisyllabic Words. Provide PLL lessons starting at Skill 10+ or
other evidence-based phonics intervention incorporating phonemic awareness opportunities within the lessons.

IF Vocabulary score is one grade level or more BELOW proficiency…
Provide explicit vocabulary instruction which addresses the recognition of morphological patterns in words, which can generalize to recognition of new
words essential to building vocabulary depth. Refer to i-Ready’s Recommendations for Vocabulary Instruction, Overview Documents—Daily Plans
and district support documents in conjunction with Florida’s B.E.S.T. Standards for ELA for targeting instruction.
IF student’s Instructional Grouping is a 3 and/or struggles with the meaning of words or word parts (morphemes), THEN provide
instruction on how to construct new words building on a base or root (Greek and Latin) and how affixes (prefixes/suffixes) impact meaning.
Progress monitor growth using FAIR Toolkit: Academic Word Inventory, Words Their Way tools, or Cloze Passages.

IF Comprehension score is one grade level or more BELOW grade level proficiency…
Provide explicit small group instruction on identifying the organizational structure and features of a text; model high impact strategies for making sense
of or decoding text; incorporate daily opportunities for students to write (encode) their thinking about text; provide guided discussion and tasks which
reflect the cognitive complexity of the comprehension standards. (Refer to i-Ready’s Tools for Scaffolded Instruction, Essential Components of Literacy,
FSA Item Specifications and FSA Writing Rubric documents)
IF a student’s Instructional Grouping is a 4 and/or struggles with syntax (provides the reader the keys to “unlock” the meaning of text), THEN
provide explicit instruction in the formal relationships between words, including but not limited to, connectives (e.g., because, when,
although), conjunctions, pronouns, subjects, verbs/verb tenses, indirect/direct objects. Consider the use of mentor text and sentence imitation
as models to teach students how to recognize and produce syntactic elements. Progress monitor growth with i-Ready Standards Mastery,
Maze, FSA Writing Rubrics, Open Response Tasks.

In Pursuant of section 1011.25 and 1008.25, Florida Statutes; State Board Rule 6A-6.053 – Tier 3 - Substantial Deficiency in Reading
Students who ended the previous year receiving Tier 3 instruction as determined by IEP, LEP, IPST and MTSS teams and students not making
expected progress in Tier 2 interventions (determined by IPST teams based on individual progression goals) or Overall Reading Score on i-Ready
Diagnostic is at or below the 15th Percentile Rank are identified as substantially deficient in reading. Students identified with a substantial deficit in
reading must be enrolled in Intervention Course B and be provided daily intervention beyond their core ELA Instruction from an effective teacher with the
reading endorsement or certification credential. Parents receive formal communication (PMP) of a substantial reading deficiency and provided a “read at
home plan” that a parent can use to help with reading at home. Periodic updates regarding progress should occur until the deficiency is remedied or
when an IPST determines intervention should move from Tier 3 to Tier 2.
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Grade 5 Identification/Intervention Decision Tree
The i-Ready Diagnostic will be administered to all students in grade 5 as the universal screener. Grade level proficiency is the
goal for all students. Parents of students scoring below Level 3 on FSA-ELA are notified of the school’s plan for intervention during
the first 9 weeks of school.

Phonological
Awareness

Phonics

High Frequency
Words

Vocabulary

Foundational
Reading and
=
Language Standards

Each student is placed in an Instructional Grouping of 1, 2, 3, 4 or 5. Instructional
Groupings provide a focus for instruction to accelerate learning and growth.
IF a student’s Overall Reading Scale score on the i-Ready diagnostic indicates
proficiency, THEN analyze the profile to determine the daily level of instruction.
a
Continue with enhanced instruction and enrichment tasks that follow a
developmental reading continuum including instruction with higher-level
comprehension, vocabulary, and fluency work with multisyllabic words at the
word, sentence and passage level.

i-Ready
Overall Reading
Scale Score

Comprehension:
Literature
Comprehension:
Informational

IF student’s Overall Reading scale score falls BELOW – Diagnostic 1: 558; Diagnostic 2: 570; Diagnostic 3: 579…

THEN Administer DIBELS Next Oral Reading Fluency (ORF) grade level measure. Teacher monitors and documents student’s reading behaviors and
fluency (accuracy, expression, rate) while administering the measure.
IF a student’s ORF is at or above benchmark, THEN proceed with providing explicit instruction addressing language and/or comprehension
weaknesses. Refer to Brevard’s Overview Documents—Daily Plans and district support documents in conjunction with Florida’s
B.E.S.T. Standards for ELA for targeting instruction.
Progress monitor growth using DIBELS 8th Edition Maze measure or Open Response Tasks and i-Ready instructional myPath lessons.
IF a student’s ORF is NOT at benchmark, THEN administer Phonics Screener for Intervention (PSI) starting with Skill 10: Multisyllabic
Words. Provide instruction in word study, syllable types and the written patterns of English. Progress monitor growth using the PSI, Words
Their Way Spelling Inventory or DIBELS Next or 8th Edition Oral Reading Fluency (ORF).
IF PSI data does not indicate gaps in advanced phonic skills, THEN proceed with fluency interventions.
Progress monitor fluency using the DIBELS Next or 8th Edition Oral Reading Fluency (ORF) measures.

IF PA, Phonics or High Frequency scores are one grade level or more proficiency…BELOW

THEN administer Phonics Screener for Intervention (PSI) starting with Skill 10: Multisyllabic Words. Provide PLL lessons starting at Skill 10+ or
other evidence-based phonics intervention incorporating phonemic awareness opportunities within the lessons.

IF Vocabulary score is one grade level or more BELOW proficiency…

Provide explicit vocabulary instruction which addresses the recognition of morphological patterns in words, which can generalize to recognition of new
words essential to building vocabulary depth. Refer to i-Ready’s Recommendations for Vocabulary Instruction, Overview Documents—Daily Plans and
district support documents in conjunction with Florida’s B.E.S.T. Standards for ELA for targeting instruction.
IF student’s Instructional Grouping is a 3 and/or struggles with the meaning of words or word parts (morphemes), THEN provide
instruction on how to construct new words building on a base or root (Greek and Latin) and how affixes (prefixes/suffixes) impact meaning.
Progress monitor growth using FAIR Toolkit: Academic Word Inventory, Words Their Way tools, or Cloze Passages.

IF Comprehension score is one grade level or more BELOW grade level proficiency…

Provide explicit small group instruction on identifying the organizational structure and features of a text; model high impact strategies for making sense
of or decoding text; incorporate daily opportunities for students to write (encode) their thinking about text; provide guided discussion and tasks which
reflect the cognitive complexity of the comprehension standards. (Refer to i-Ready’s Tools for Scaffolded Instruction, Essential Components of Literacy,
FSA Item Specifications and FSA Writing Rubric documents.)
IF a student’ Instructional Grouping is a 4 and/or student struggles with Syntax (provides the reader the keys to “unlock” the meaning of
text), THEN provide explicit instruction in the formal relationships between words, including but not limited to, connectives (e.g., because,
when, although), conjunctions, pronouns, subjects, verbs/verb tenses, indirect/direct objects. Consider the use of mentor text and sentence
imitation as models to teach students how to recognize and produce syntactic elements. Progress monitor growth with i-Ready
Standards Mastery, Maze, FSA Writing Rubrics, Open Response Tasks.

In Pursuant of section 1011.25 and 1008.25, Florida Statutes; State Board Rule 6A-6.053 – Tier 3 - Substantial Deficiency in Reading

Students who ended the previous year receiving Tier 3 instruction as determined by IEP, LEP, IPST and MTSS teams and students not making
expected progress in Tier 2 interventions (determined by IPST teams based on individual progression goals) or whose Overall Reading Score on iReady Diagnostic is at or below the 15th Percentile Rank are identified as substantially deficient in reading. Students identified with a substantial
deficit in reading must be enrolled in Intervention Course B and be provided daily intervention beyond their core ELA Instruction from an effective
teacher with the reading endorsement or certification credential. Parents receive formal communication (PMP) of a substantial reading deficiency
and are provided a “read at home plan” that a parent can use to help with reading at home. Periodic updates regarding progress should occur until
the deficiency is remedied or when an IPST determines intervention should move from Tier 3 to Tier 2.
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Grade 6 Identification/Intervention Decision Tree
The i-Ready Diagnostic will be administered to all students in grade 6 as the universal screener. Grade level proficiency is the
goal for all students. Parents of students scoring below Level 3 on FSA-ELA are notified of the school’s plan for intervention
during the first 9 weeks of school.
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Each student is placed in an Instructional Grouping of 1, 2, 3, 4 or 5. Instructional
Groupings provide a focus for instruction to accelerate learning and growth.
IF a student’s Overall Reading Scale score on the i-Ready diagnostic indicates
proficiency, THEN analyze the profile to determine the daily level of instruction.
as
Continue with enhanced instruction and enrichment tasks that follow a
developmental reading continuum including instruction with higher-level
comprehension, vocabulary, and fluency work with multisyllabic words at the
word, sentence and passage level.

i-Ready
Overall Reading
Scale Score

Comprehension:
Literature
Comprehension:
Informational
Text

IF student’s Overall Reading scale score falls BELOW – Diagnostic 1: 573; Diagnostic 2: 582; Diagnostic 3: 590…
THEN Administer DIBELS Next Oral Reading Fluency (ORF) grade level measure. Teacher monitors and documents student’s reading behaviors and
fluency (accuracy, expression, rate) while administering the measure.
IF a student’s ORF is at or above benchmark, THEN proceed with providing explicit instruction addressing language and/or comprehension
weaknesses. Refer to Brevard’s Overview Documents—Daily Plans and district support documents in conjunction with Florida’s
B.E.S.T. Standards for ELA for targeting instruction.
Progress monitor growth using DIBELS 8th Edition Maze measure or Open Response Tasks and i-Ready instructional myPath lessons.
IF a student’s ORF is NOT at benchmark, THEN administer Phonics Screener for Intervention (PSI) starting with Skill 10: Multisyllabic
Words. Provide instruction in word study, syllable types and the written patterns of English. Progress monitor growth using the PSI, Words
Their Way Spelling Inventory or DIBELS Next or 8th Edition Oral Reading Fluency (ORF).
IF PSI data does not indicate gaps in advanced phonic skills, THEN proceed with fluency interventions.
Progress monitor fluency using the DIBELS Next or 8th Edition Oral Reading Fluency (ORF) measures.

IF PA, Phonics or High Frequency scores are one grade level or more proficiency…BELOW
THEN administer Phonics Screener for Intervention (PSI) starting with Skill 10: Multisyllabic Words. Provide PLL lessons starting at Skill 10+ or
other evidence-based phonics intervention incorporating phonemic awareness opportunities within the lessons.

IF Vocabulary score is one grade level or more BELOW proficiency…
Provide explicit vocabulary instruction which addresses the recognition of morphological patterns in words, which can generalize to recognition of new
words essential to building vocabulary depth. Refer to i-Ready Recommendations for Vocabulary Instruction, Overview Documents—Daily Plans and
district support documents in conjunction with Florida’s B.E.S.T. Standards for ELA for targeting instruction.
IF student’s Instructional Grouping is a 3 and/or struggles with the meaning of words or word parts (morphemes), THEN provide
instruction on how to construct new words building on a base or root (Greek and Latin) and how affixes (prefixes/suffixes) impact meaning.
Progress monitor growth using FAIR Toolkit: Academic Word Inventory, Words Their Way tools, or Cloze Passages.

IF Comprehension score is one grade level or more BELOW grade level proficiency…
Provide explicit small group instruction on identifying the organizational structure and features of a text; model high impact strategies for making sense
of or decoding text; incorporate daily opportunities for students to write (encode) their thinking about text; provide guided discussion and tasks which
reflect the cognitive complexity of the comprehension standards. (Refer to i-Ready’s Tools for Scaffolded Instruction, Essential Components of Literacy,
FSA Item Specifications and FSA Writing Rubric documents)
IF a student’s Instructional Grouping is a 4 and/or student struggles with Syntax (provides the reader the keys to “unlock” the meaning of
text), THEN provide explicit instruction in the formal relationships between words, including but not limited to, connectives (e.g.,
because, when, although), conjunctions, pronouns, subjects, verbs/verb tenses, indirect/direct objects. Consider the use of mentor text and
sentence imitation as models to teach students how to recognize and produce syntactic elements. Progress monitor growth with i-Ready
Standards Mastery, Maze, FSA Writing Rubrics, Open Response Tasks.

In Pursuant of section 1011.25 and 1008.25, Florida Statutes; State Board Rule 6A-6.053 – Tier 3 - Substantial Deficiency in Reading
Students who ended the previous year receiving Tier 3 instruction as determined by IEP, LEP, IPST and MTSS teams and students not making
expected progress in Tier 2 interventions (determined by IPST teams based on individual progression goals) or have an Overall Reading Score on iReady Diagnostic at or below the 15th Percentile Rank are identified as substantially deficient in reading. Students identified with a substantial
deficit in reading must be enrolled in Intervention Course B and be provided daily intervention beyond their core ELA Instruction from an effective
teacher with the reading endorsement or certification credential. Parents receive formal communication (PMP) of a substantial reading deficiency and
are provided a “read at home plan” that they can use to help with reading at home. Periodic updates regarding progress should occur until the
deficiency is remedied or when an IPST determines intervention should move from Tier 3 to Tier 2.
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3rd - 6th Grade Progress Monitoring Indicators
These data points represent on level performance, negligible risk, high end of score range. Consider the whole child and progress made through the entire year when making
decisions regarding promotion and retention. If a student scores below in an indicator, this does not equate to below grade level performance.

26

21

23

83

97

97

112

94

120

70

70

70

70

70

70

545-560

25

22

35

126

133

121

133

70

70

70

70

579-602

End of 4th 9 Weeks

21

50+

End of 3rd 9 Weeks

15

40+

End of 2nd 9 Weeks

38

15

End of 1st 9 Weeks

34

14

6th Grade
End of 4th 9 Weeks

30

13

End of 3rd 9 Weeks

12

End of 2nd 9 Weeks

13

End of 1st 9 Weeks

12

End of 4th 9 Weeks

11

5th Grade

End of 3rd 9 Weeks

End of 1st 9 Weeks

10

End of 2nd 9 Weeks

End of 4th 9 Weeks

**DORF – DIBELS Next
Comp. (passages 1, 5, 10,15, 20)
i-Ready Mid-Yr. Range
Grade Level Scale Score

End of 3rd 9 Weeks

50th National Norms – 2017

End of 2nd 9 Weeks

PSI Skill # - Syllable Types
Running Record Level
(DRA Level)
*Maze
OPM for Comp. & Vocab.
Oral Reading Fluency

4th Grade

End of 1st 9 Weeks

3rd Grade

60+
54

27

32

140

146

132

145

145

146

70

70

70

70

70

70

609-629

35

616-640

*8th edition and **DIBELS Next are Brevard’s tools used for Ongoing Progress Monitoring (OPM).

District Oral Reading Fluency Timeline (Grades 3-6) – **DIBELS Next with Comprehension Questions
Grade
Passage #
3rd Grade
4th - 6th Grades

Initial-Within 1st 5 Wks.
End of 1st 9 Wks.
End of 2nd 9 Wks.
End of 3rd 9 Wks.
End of 4th 9Wks.
1
5
10
15
20
ALL Students
Students identified by Assessment Decision Tree
Required for students who were Retained, Good Cause, or had a PMP in place for the 2020-21. Grades 5 and 6 students who have
scored an FSA Level 1 or 2 once or multiple times will be monitored with the **DORF unless IEP or ELL plan states an alternative.

Reading Instruction aligns to Florida’s Formula for Success, 6 + 4 + T1 + T2 + T3.
OPM.
Evidenced-Based Core Instruction – Tier 1 - 90 Minutes of Uninterrupted ELA Instruction – All Students
Phonological
Awareness

Core Instruction
Benchmark Advance &
Savvas myPerspectives
State Approved Curriculum
Core Assessment

Phonics/Language

Fluency

Vocabulary & Comprehension

Instruction is aligned to Florida’s B.E.S.T. Standards for ELA and the Science of Reading. Curriculum design builds background and
content knowledge; provides systematic, scaffolded instruction; incorporates writing in response to reading; includes opportunities for
accommodated learning (IEP, ESOL,504); and incorporates the principles of Universal Design for Learning (34 C.F.R. 200.2(b)(2)(ii).
The district’s Launch & Unit Guides provide time-stamped daily lessons that address the “benchmark stack” (standards assessed) for each
unit. Weekly lessons provide multi-sensory, explicit, systematic, and sequential instruction for addressing foundation and language
benchmarks in whole group and small group settings.

NA

Benchmark Advanced &
Savvas Assessments,
i-Ready

**DORF

Benchmark Advanced & Savvas Assessments,
Standards Mastery, i-Ready, Writing Samples

Evidence-Based Supplemental Instruction – Tier 2– Intervention Course A – In addition to 90 Minutes of core for identified students
Supplemental
Instruction
Supplemental technology can be used as a Tier
2/3 intervention when paired with teacher
directed lessons.

Ongoing Progress Monitoring

Embed with
Phonics Lessons
NA

Routines, Rewards, LLI,
Crack the Code

Read Naturally,
FCRR Resources,
Fluency Lessons

PSI,*ORF, i-Ready

*ORF, easyCBM

95% PLL (10+) - Multisyllable

FCRR Resources, Rewards, Voyager, LLI,
Open Response Tasks, Tools for Scaffolded
Instruction, Ready Toolbox, Lexia Lessons,
95% Vocabulary and Comprehension
BA-Comprehension Quick Checks, Writing
Sample, Open Response Tasks,
Inventories,*ORF/*Maze, i-Ready

ESSA Evidence-Based Intensive Instruction – Tier 3 Substantially Deficient Intervention Course B – In addition to core and/or Tier 2/3
Intensive Instruction

1008.25(4)(c),F.S.
Ongoing Progress Monitoring
Formal Diagnostic
Unique Accommodation
for eligible SWD

Embed with
Phonics Lessons

Lexia, Rewards, PLL,
Barton, SIPPS

Barton, Rewards,
Read Naturally,

NA

PSI, Barton, *NWF

*ORF, easyCBM

REWARDS, Visualizing and Verbalizing,
Toolkit Intervention Lessons, Lexia Lessons,
EET, 95% Vocabulary Surge
*ORF/*Maze, easyCBM, Writing Samples

In the few cases when student data is conflicting or insufficient, a formal reading diagnostic may be need to be administered for due
diligence in pursuing what is in the best interest of a student’s welfare, such as but not limited to the DAR.
The TOWRE-2 will be administered to students with an active IEP as part of the eligibility process for the FSA unique accommodation,
Auditory Presentation, in accordance with Rule 6A1.0943, Florida Administrative Code (F.A.C.)

IF a student’s data indicates reading performance is a year or more below target, THEN a daily intervention plan should be implemented immediately Parents receive formal communication
when a school team determines intervention should move from Tier 2 to Tier 3. Students who are enrolled in Intervention Course B must receive their intervention instruction from an effective
teacher with the reading endorsement/certification credential and must have a read-at-home plan that a parent can use to help with reading at home (6A-6.053(10-12). Students receiving Tier
2/3 interventions should actively have access to Learning Ally and the Snap & Read google app. Reference the IES Practice Guides – Assisting Students Struggling with Reading:RtI and
https://ies.ed.gov/ncee/wwc/practiceguide/8 for additional guidance to accelerate learning.
Hattie’s effect size: RtI 1.29, Scaffolding .82, Intervention for Learning Needs .77, Phonics Instruction .70, Feedback .70, Direct Instruction .60, Repeated Readings .75
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